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Argument: This paper argues that linking creative practice to the Personal Development Planning (PDP) agenda provides opportunities for students to make meaningful associations between their university studies and their ongoing vocational and personal development. Supporting students with their creative process can help to enhance their assessed work and also provide them with life skills that they can take into the work place and lives beyond university. Enabling students to make links between their sources for inspiration and the development of their creative practice can sometimes be difficult, meaning that students fail to see their personal creativity as having a meaningful effect on their practice, their vocational ambitions and personal development. 
This paper reports on a research project that investigated students’ experiences of creativity at the University of Brighton. It found that students’ creativity was effectively supported if opportunities were provided for students to identify the things within themselves that inspire their creativity, improve their confidence and ownership of ideas and create spaces in which to discuss their creativity away from their assessed work. Ultimately the paper suggests students’ creativity is best supported by embedding workshops into the curriculum that provide opportunities for students to gather the confidence and motivation to discuss their creativity and the factors that inspire it. It argues that doing this would enable H.E to combine creative practice with the PDP agenda in a way that would make both meaningful and relevant to students and staff.

These issues raise a number of questions for H.E about how to progress the PDP agenda and promote creativity amongst students. Questions include:

· Do staff and students still feel PDP is relevant to meaningful teaching and learning?

· How can PDP be linked to the creative curricula without distorting the important aspects of PDP and the creative process?

· How exactly can PDP be linked to the teaching and learning of creative and reflective students?

· Is creativity and the teaching of it the same for all creative subjects (design, creative writing, art, performance etc)?

· Can this process encourage learning across the curricula that liberate students from the traditional approaches to their subjects?

· How can academic staff ensure that they are creating a vision of creativity that fits with the sustainable and moral values of H.E?

· Can this process be used to empower students with the confidence to interpret the academic material that is in keeping with their own values and interests with a view to facilitating lifelong learning?

Creative practice and PDP

Within existing literature there is extensive debate about whether creativity resides in “the person, a process or an outcome” (Dineen et al, 2005 p156), and therefore to what extent HE can influence it teaching and other personal and academic experiences. This paper argues that whatever the source, supporting students to identify their own processes and products within their creative practice can enhance their creative scholarship, (their understanding of the factors that influence their processes as well as the quality of the products they produce) and equip them with the skills for professions related to their practice.

 Employers are increasingly seeking to recruit staff who can demonstrate the ability to suggest novel and useful ideas, and exploit the connections and opportunities not seen by others  (Dewery 2003). Art and design graduates should be well placed to offer these skills, as an important contributor towards business success (Drewery 2003), but it remains unclear whether creative practice graduates are aware of how these skills can assist their employability and entrepreneurship 

(Harvey. 2000) 

Nurturing creativity is also supported by recognition of the fact that it is a very personal act (Foster 2002) and for this reason it is connected to students’ intrinsic motivation for learning and equipping them with the confidence and skills to critically reflect on their processes at work in their own creative practice. These conditions suggest that HE will need to create learning environments for creative practice students that “develop self efficacy, encourage risk taking in safe environments and help students engage in messy/complex processes in unpredictable situations which have no right or wrong answer” (Foster, N. 2002 p3). It also suggests a more facilitated and collaborative models of teaching and learning that taps into students’ intrinsic motivations. Reid (2004) argues “that creative teaching involves setting up a learning environment at encourages students to see the essence as well as the detail of the subject, to formulae and solve problems, to see connectedness between diverse areas, to take in new ideas, and to include the element of surprise in their work.”
With this in mind, the approach of this project was to ask students about their creative practice and an outcome was to facilitate a workshop for creative practice students in a dynamic learning space and to ask them to reflect on the experience of explicitly exploring and connecting with their creativity and how this might help them with their creative practice and studies. 

Stage1: Interviews with creative practice students: Sources for inspiring practice.

Undergraduate students on the Illustration Degree from the School of Arts and Architecture and students who had taken a Creative Writing module in the School of Language, Literature and Communication, were invited to be interviewed about their creative practice. The interviews asked students to reflect on their creative processes and inspirations in relation to their academic studies and how (if at all) this linked to their personal development. The project was managed by two lecturers working cross-department, recruiting students from their specific disciplines 

By identifying the specific mechanisms for creative processes amongst these students, we aimed to discover shared experiences that support students in their creative practice. The project sought to use these personal conversations to identify circumstances and material that empowers students with their creative process. 

:

The confidence and belief in own ideas and their ability to execute them is important for creativity. Students vary in their degree of confidence and which is eroded by negative criticism and supported by encouragement from tutors, family or friends. The key to ensuring that students get the best out of courses lies in helping them to develop a better sense themselves and being able to relate their creativity to their studies. Doing this enables them to get more out of their course and prepares them for working professional lives. We also found that those students who were clearer about their interests and motivations and had a better sense of themselves were also more confident about their work and their ownership of it.

 We found that the key factors to developing student’s creativity were
Students’ capacity to relate their creativity to their academic studies and vocational ambitions.

Whilst personal biographies might provide a trigger for their creativity, they also need to be able to relate this to their studies and their vocational ambitions. To do this, students need targeted support to be able to locate their creativity within a disciplinary framework. 

Supported by a process that allows students’ opportunities to record, discuss and develop their ideas.

Students’ creativity is supported by a process through which students can follow their ideas and motivations as they develop their creative approaches. Central to this is the ability to reflect on and discuss and debate the processes at work in their creative projects. 

Creativity is encouraged by collaborative activity, feedback and encouragement from peers and tutors. 

Students’ creativity is nurtured by positive support and encouragement from tutors, family and peers. It is also supported by collaborative activity with fellow students and opportunities to engage in discussion and debate about their creativity. Many students describe early memories of being encouraged to be creative which were central to their motivation for becoming creative practitioners.

“I mean part of the reason I did it was probably because I would do something and people would go, ‘Wow, wow!  Look at what Ben's doing!'" “(transcript 1)
Creativity is supported by spaces in which to be creative.

Students also value personal spaces in which to be creative. Students need spaces to make their own in order to be creative. For some students (especially visual practice students), this space relates to a physical place in which they can surround themselves with the images and other stimulus that inspire them. For other students it can be related to ways of working, for example, carrying a notebook or sketchbook in which to collect and store things that they notice.

Students’ creativity is supported by reading, writing and drawing skills. 

All students regardless of their disciplinary focus regarded writing, drawing and reading as key skills for creativity. The most creative students seemed to be able to use these skills interchangeably, using reading and writing to inspire visual practice and also using visual practice to inspire writing. Many students describe memories of developing these skills in equal measure when they were young with perhaps one form eventually coming to dominate their practice ( Biggs, 2003).

The findings from the interviews suggested that students benefited from the opportunity to discuss their creative process. The interview provided the opportunity for students to identify their own processes and to see how they were developing as practitioners and learners. We wanted to identify a way to encourage students to explore this further in collaboration with other students. The insights provided by the interviews were used to design and facilitate a workshop to support students’ creative process.

Stage 2: Piloting a possible solution: A Creative Personal Development Workshop 

Having interviewed the students, they were then invited to voluntarily attend a one-day workshop to explore and discuss their sources for inspiration and to share their creative products. The students took part in variety of writing and drawing exercises, working individually and in small groups that combined the disciplines. They were also asked to discuss a number of questions relating to their creativity and personal motivations. These included:

· What conditions are conducive to your creativity?

· What does it mean to be creative and what is the affect of this on your academic studies and life skills?

· What have been the affects of collaboration?  How can you take this further?

By taking part in these exercises, we aimed to create opportunities for students to reflect on their creative work and to make the links between the seemingly intangible thing that is creativity and their academic and personal development. Students were asked to reflect on their experience of explicitly exploring and connecting with their creativity and how this might help them with their studies. The feedback from the workshop was extremely positive with students welcoming the opportunity to discuss and debate their creativity within the informal setting of the creativity zone and away from their studies. The workshop provided a way of making creativity personal and meaningful to them.

Like the students, the authors found the cross-department collaboration a great source of inspiration for their own research and teaching processes.  This is another reason why we would endorse this approach as having a meaningful affect on staff and students creative process and also on their personal development at the University of Brighton 

We are currently seeking funding to extend this project and pilot a series of creative workshops that would be embedded throughout creative practice courses.  The focus of these workshops would be to ask students to reflect on their experience of exploring and connecting with their own creative processes and practice and how this might be helpful to their academic studies and personal development. In doing this we are suggesting that it may be helpful for H.E to link the PDP agenda and the creativity agenda as a way of making both relevant and meaningful to students. 

Conclusion

PDP is an approach that is rooted in “the idea of self reflective and self regulated learner” (Foster, N 2002,p7), an approach that has also been shown to be beneficial to students’ creativity. Although the approach to learning that PDP advocates is widely embraced by HE, it has yet to find a convincing way of engaging staff and students with its agenda (James 2004). This study suggests that creative process is inextricably linked to personal development, academic achievement and vocational ambitions. By creating opportunities for students to identify and reflect on their personal motivations for work and debate their creative process in a collaborative and social environment, there is an opportunity for H.E to make the PDP agenda more meaningful and relevant to creative practice students and staff. In facilitating this form of reflective practice, which is central to PDP, we believe the different factors that influence a student’s creativity can be meaningfully recorded, discussed and developed. It would also allow HE the opportunity to learn about the critical moments in students’ creative process across different disciplines 
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